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BO GIAO DUC VA PAO TAO CONG HOA XA HQI CHU NGHIA VIET NAM

TRUONG PAI HQC VINH Doc lap - Tw do - Hanh phuc
S6: 1166/QD-DHV Nghé An, ngay 12 thang 5 nam 2021
QUYET DINH

Vé viéc thanh lap Ban td chirc va Ban chwong trinh Hdi thao
"Phat trién chwong trinh, to chirc dio tao va bdi dudng thuong xuyén giso vién, can bd quan Iy gido duc
theo hwéng tiép cin ning luc"

HIEU TRUONG TRUONG PAI HQC VINH

Can cir Quyét dinh s6 62/2001/0D-TTg, ngay 25/4/2001 ciia Thii twéng Chinh phii vé doi tén Truong
Dai hoc Sw pham Vinh thanh Truong Pai hoc Vinh;

Can cir Quyét dinh s6 70/2014/0D-TTg, ngay 10/12/2014 ciia Thii twéng Chinh phii ban hanh Piéu
¢ truong dai hoc,

Can cir Quyét dinh s6 7100D-BGDPT ngay 19/12/2020 ciia B6 Gido duc va Pao tao phé duyét Ké
hoach hoat dong, Ké hoach tai chinh; Ké hoach lya chon nha thau nam 2021 cia T ruwong Dai hoc Vinh
thuéc Chuwong trinh phat trién cdc truong sw pham dé nang cao ning lec ddi ngii gido vién, can bé quan
Iy co s6 gido duc pho thong(ETEP)

Can cir Quyét dinh sé 703/0P-DHV ngay 26/3/2021 vé viéc phdn khai kinh phi va phin céng don vi/ca
nhdn chii tri cdc nhiém vu thuéc Chirong trinh phdt trién cdc trieong sw pham dé ndng cao ning lwe ddi ngii
gido vién, can bé quan Iy co so gido duc phé thong (ETEP) nam 2021 (dot 1) ciia Truong Pai hoc Vinh;

Can cit ho so dé nghi ciia Ban Quan Iy ETEP Trung wong va Ban Quan Iy ETEP Truong Bai hoc Vinh;

Xét dé nghi ciia Triwong Phong Té chire Can bé va Truong Phong Pao tao,

QUYET PINH:

Piéu 1. Thanh 1ap Ban T6 chirc va Ban Chuong trinh Hoi thao "Phdt trién chirong trinh, té chirc dao
tao va boi duong thuwong xuyén gido vién, can by qudn ly gido duc theo huong tiep cdn nang lyc" va clr cac
ong, ba sau vao Ban (co danh sach kem theo).

Piéu 2. Ban T6 chuc, Ban Chuong trinh Hoi thao thyc hién viéce td chirc Hoi thao theo dang cac quy
dinh hién hanh; ty giai thé sau khi hoan thanh nhiém vu.

Piéu 3. Quyét dinh co hiéu luc ké tir ngay ky.

Truong cac don vi: Tb chirc Can bd, Pao tao, Khoa hoc va Hop tac Quéc té, Ké hoach - Tai chinh,
Hanh chinh Téng hop; Truéng cac don vi va ca nhan ¢6 lién quan chiu trach nhiém thi hanh Quyét dinh nay./.

Noi nhén: HIEU TRUONG

- B6 GD&DT (b/c); (Ba ky)

) BQL ETEP ™ (p/h? GS.TS. Nguyén Huy Bang
- Cac don vi trong truong (t/h);

- Luu: HCTH, DT.
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TRUONG PAI HQC VINH

(Kém theo Quyét dinh so: 1166/QD-PHV, ngay 12 thang 5 nam 2021

CONG HOA XA HQI CHU NGHIA VIET NAM
Poc 1ap - Tu do - Hanh phic

BAN TO CHUC HQI THAO

cua Hiéu truong Truong Pai hoc Vinh)

GS.TS. Nguyén Huy Bang
TS. Tran B4 Tién

TS. Hoang Vinh Phu

TS. Nguyén Thi Kim Anh
TS. Pham L& Cuong

TS. Nguyén Thi Thanh Hiéu
PGS.TS. Lé buc Giang
TS. Binh Phan Khéi

ThS. Nguyén Hitu Sang
ThS. Nguyén Hong Soa

. TS. Dinh btc Tai
PGS.TS. Tran Vii Tai

. ThS. Pau Ping Tuin

TS. Nguyén Thanh Vinh
TS. Lé Quang Vugng

Danh sach co 15 nguoi./.

Hiéu truong

Phé Hiéu trudong

Truong phong Pao tao

Trudng khoa SP Ngoai ngilr

Truong khoa Giao duc

Phé Gidm doc Nha Xuat ban

Phoé Vién trudong phu trach Vién SP Tu nhién
Trudng phong Pao tao Sau dai hoc

Trudng phong Quan tri va Dau tu

Trudng phong Hanh chinh Tong hop

Phé Trudng phong phu trach phong KH&HTQT
Vién truong Vién SP X3 hoi

Quyén Truong phong Ké hoach - Tai chinh
Phé Trudng phong Pao tao

Phé Trudng ban quan ly Chuong trinh ETEP

Trudng ban
Phé Trudng ban
Uy vién

Uy vién

Uy vién

Uy Vién
Uy vién

Uy vién

Uy vién

Uy vién

Uy vién

Uy vién

Uy vién

Uy vién

Uy vién



BO GIAO DUC VA PAO TAO CONG HOA XA HQI CHU NGHIA VIET NAM
TRUONG PAI HQC VINH Poc lap - Tw do - Hanh phuc

BAN CHUONG TRINH HOI THAO

(Kém theo Quyét dinh sé: 1166/QD-PHV, ngay 12 thang 5 nam 2021
cua Hi¢u truong Truong Pai hoc Vinh)

1. GS.TS. Nguyén Huy Bing Hiéu truéng Trudng ban

2. TS. Tran Ba Tién Pho Hiéu trudng Pho Trudng ban
3. TS. Hoang Vinh Phu Truéng phong Pao tao Pho Truéng ban
4. PGS.TS. Nguyén Nhu An Trudng bo mon, khoa Giao duc Uy vién

5. PGS.TS. Chu Thi Thay An Pho Trudng khoa Gido duc Uy vién

6. TS.Nguyén Thi Kim Anh Truong khoa SP Ngoai ngit Uy vién

7. TS. Lé Thi Sao Chi Phoé Vién truong Vién SP xa hoi Uy vién

8. PGS.TS. Nguyén Chién Thing Trudng bd mon, Vién SP Ty nhién Uy vién

9. TS. Pham Lé Cuong Trudng khoa Giao duc Uy vién

10. TS.Lé Thé Cudng Pho Vién truéng Vién SP Xa hoi Uy vién

11. PGS.TS. Lé Dtic Giang Phé Vién truong phu trach Vién SP Ty nhién Uy vién

12. PGS.TS. Nguyén Thi Bich Hién Pho Giam déc TT BDNVSP Uy vién

13. TS.Nguyén Thi Thanh Hiéu  Pho Giam dc Nha Xuat ban Uy vién

14. PGS.TS. Nguyén Thi Nhi Trudng bd moén, Vién SP Ty nhién Uy vién

15. TS. Nguyén Thanh Vinh Pho Trudng phong Dao tao Uy vién

16. PGS. TS. Tran Thi Ngoc Yén  Trudng bd mon, khoa SP Ngoai ngit Uy vién

Danh sach co 16 nguoi./.



SPEAKING ASSESSMENT AT HIGH SCHOOLS IN VIETNAM:
CURRENT PRACTICE AND SOLUTIONS

Dinh Thi Mai Anh', M.A.

Abstract: Speaking skills are an important part of the curriculum in language teaching, and
this makes them an important object of assessment as well. However, speaking
assessment is not an easy task and most of Vietnamese in-service high school
teachers, especially the ones in remote areas are facing many difficulties in designing
speaking tests and building suitable speaking rating scales for their schools. This
study will describe the current practices of assessing speaking skills in high schools
in 5 provinces in Vietnam, including Nam Dinh, Thanh Hoa, Nghe An, Ha Tinh and
Quang Binh, and also provide a range of suggestions for an improvement, starting
with a process to change the perceptions of teachers, students and policy makers
towards classroom assessment followed by practical actions.

DANH GIA KY NANG NOI TIENG ANH TAI CAC TRUGNG PHO THONG:
THUC TRANG VA GIAI PHAP

Tom tit: Ky nang néi la mot phan quan trong ciia chuwong trinh giang day ngon ngir, va diéu
nay khién ky ndng néi tré: thanh mét doi twong quan trong dé danh gid. Tuy nhién,
danh gid nang lwc néi khéng phdi la viéc dé dang va hau hét gido vién triong pho
théng, ddc biét la gido vién ving sdu, ving xa dang gdp nhiéu khé khan trong viéc
thiét ké bai thi néi va xdy dung thang diém danh gid mén néi phit hop cho truong
minh. Nghién citu ndy sé mé td thuc tién danh gid kj ndng néi & cdc truong trung
hoc phé thong o 5 tinh ¢ Viét Nam, bao g&m Nam Dinh, Thanh Hoa, Nghé An, Ha
Tinh va Quang Binh, d&ng thoi dwa ra mét loat cac dé xudt dé cai thién thuc trang
kiém tra danh gia kj ndng néi hién nay tai cdc trwong phé théng ¢ Viét Nam.

In this modern world, communication skills play a vital role and one must have mastery over
these skills to get success in their respective fields. So, speaking is considered to be the most important
one among all the four language skills in order to communicate well in this global world. During the
recent years, there have been positive changes in teaching and learning this crucial communicative
skill at the high schools in Vietnam, which gives rise to an urgent need to innovate ways of speaking
assessment.

! Foreign Languages Department, Vinh University
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Key term definitions

First of all there is a need to clarify key terms that sometimes are used interchangeably in certain
contexts, but actually have different meanings.

Assessment vs. Tests

In current educational practice, assessment and tests are normally misunderstood as synonymous
terms. In fact, tests are only a subset of assessment, and one of the forms that teachers can use to assess
students’ abilities. According to Brown (2004), tests refers to prepared administrative procedures that
occurs at particular times in a curriculum in which learners manifest their competence for the best
achievement, knowing that their responses are being measured and evaluated.

Whereas used in a broader sense, assessment is an ongoing process of judgment, encompassing
a teacher’s comment and written phrase responding to students’ performance as well as a form of
reporting measurement (Brown, 2004). In other words, unlike tests, the results of assessment do not
need to be reported all the time, and furthermore, they are not necessarily reflected in the final grades.

ASSESSMENT

TEACHING

Figure 1.1. Tests, assessment, and teaching

(Brown, 2004)

Informal and Formal Assessment

Assessment can be formal or informal. Informal assessment can take a number of forms, starting
with incidental, unplanned comments and responses, or other impromptu feedback to students, while
formal assessments are systematic, planned sampling techniques constructed to give teachers and
students an appraisal of student achievement (Brown, 2004).

Formative and Summative Assessment

The main focus of formative assessment is the ongoing development of the learner’s language. Most
of our classroom assessment is formative assessment: evaluating students in the process of “forming” their
competencies and skills with the goal of helping them to continue that growth process (Brown, 2004)

Summative assessment aims to measure, or summarize, what a student has grasped, and typically
occurs at the end of a course or unit of instruction. A summation of what a student has learned implies
looking back and taking stock of how well that student has accomplished objectives (Brown, 2004).
Final exams in a course and general proficiency exams are examples of summative assessment.

Assessment Principles

In order to develop appropriate assessment, there are principles that cannot be overlooked as
Fulcher (1997) states, if language assessment is not guided by them, ‘we could end up doing more
harm than good’. Bachman and Palmer (1996) call these principles ‘qualities of the assessment’, their
‘usefulness’, and this work will concentrate on five basic ones:

- Reliability: A reliable test is consistent and dependable. If you give the same test to the same
student or matched students on two different occasions, the test will yield similar results.
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- Validity: Validity is ‘the degree to which the assessment actually measures what it is intended
to measure’ (Brown, 2001). Assessment should provide information on what its focus is. For example,
if there is a need to assess aural skills (listening and speaking), a task on reading would not be valid
for the purpose is different and therefore the results will not demonstrate learners’ ability in the
proposed skills.

- Practicality: It is not excessively expensive, stays within appropriate time constraints, is
relatively easy to administer, and has a scoring/evaluation procedure that is specific and time efficient.
For example, a test that takes a few minutes for a student to take and several hours for an examiner to
evaluate is impractical for most classroom situations.

- Authenticity: Bachman and Palmer (1996) define authenticity as “the degree of
correspondence of the characteristics of a given language test task to the features of a target language
task”. To be more specific, when you make a claim for authenticity in a test task, you are saying that
this task is likely to be enacted in the “real world”.

- Washback: In large-scale assessment, washback generally refers to the effects the tests have
on instruction in terms of how students prepare for the test. This can be positive or negative, depending
how the assessment is done.

Current practice of Speaking Assessment in High Schools in Vietnam

According to the Document No.5333/BGDDT-GDTrH regarding the implementation of testing
and assessment in accordance with the orientation of English competency development at high schools
from the school year 2014 - 2015 introduced by Ministry of Education and Training, testing and
assessment are conducted through different forms such as: quantitative (scoring), qualitative
(commenting, grading), a combination of teacher's assessment, peer assessment, and self-assessment.
Types of tests and assessments need to be consistent with the teaching and learning methods applied
in the classroom.

Regarding speaking skills, students are assessed at least twice a semester through classroom
activities such as answering short questions, describing pictures, telling stories, giving presentations,
eloquence, discussions, debates, statements, interviews, role plays, and other appropriate language
activities. The Document emphasizes that formative assessments are recommended.

As regards summative assessment, the mid-term and final exams need to include questions for
language knowledge, listening, reading, writing, and speaking skills. The speaking tests can be held
on the same day with the written ones or on the other days depending on the schedule of different
schools; and the score of the speaking performance accounts for 20 to 30% of the total mark.

However, currently, not all of the high schools in 5 provinces in Nam Dinh, Thanh Hoa, Nghe
An, Ha Tinh and Quang Binh have organized speaking tests for their students. In fact, the frequency
of speaking tests or other formative assessments records the higher percentage in the high schools in
urban areas, compared to rural or mountainous regions. To be more specific, students at gifted high
schools tend to be regularly assessed their speaking skills during the course, and also have more
chances to take part in formal speaking tests in the middle or at the end of semesters; whereas some
in-service teachers in other schools admit that they usually neglect this communicative skill and focus
more on teaching and testing other aspects of language knowledge such as grammar or vocabulary.

In order to find out the specific reasons for this reality, more than 120 in-service teachers from
different high schools in both urban and rural areas from five provinces including Nam Dinh, Thanh
Hoa, Nghe An, Ha Tinh and Quang Binh are asked to express their concerns and explain difficulties
and challenges that they are facing in terms of speaking assessment.

There are five staple problems mentioned, including:
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1. Limited time of English lessons, large class size, and lack of teaching staff

Currently, the number of students in one typical English class in Vietnam accounts for 40 - 50,
while the time for each lesson only lasts 45 minutes. This leads to the fact that Vietnamese teachers
hardly manage enough time to teach and regularly test students’ speaking ability within the given
period, not to mention other aspects of language competence that they need to work on. Besides,
due to the strict schedule of high schools in a semester, it is also hard to arrange speaking tests on
other days since students must study other subjects and take part in extra curriculum activities. One
teacher in the research shares that there are approximately 1200 students and merely 6 English
teachers in her school. Therefore, if they want to conduct a formal final speaking test for all the
students, it will take at least 3 days, which is impossible to carry out regarding the allocation of
general education program.

2. Mixed ability class

The fact that students differ greatly in ability, motivation for learning English, needs, interests,
educational background, styles of learning, anxiety, experience and so on can give rise to the
difficulties in designing speaking tests and scoring speaking performances.

In class, only a few good students can speak English well and deal with questions in various
topics, while the majority feel shy and unconfident, and they are not able to answer English questions
even in familiar themes such as family, friends, hobbies, and schools. As a result, when designing
speaking tests, teachers tend to choose simple tasks and everyday topics. Additionally, students
usually know sets of questions in advance and prepare model answers before the test days, which leads
to the fact that the speaking tests are only formal and do not properly assess students’ abilities.

3. Restricted teachers’ qualities and competencies

Speaking assessment seems to be new to most of teachers at high schools in Vietnam. They do
not clearly understand the five principles of practicality, reliability, authenticity, and washback in
designing and organizing tests. Most teachers admit that they tend to assess holistically students’
speaking performance, instead of using any scoring rubrics or rating scales with specific assessment
criteria. The way they assess students’ speaking skills seem to be subjective, and they can hardly give
decent explanation for their scores.

4. No speaking tests in the national high school exam

The fact that speaking scores only account for an insignificant proportion in the total mark of the
subject English at high schools and there are no speaking tests in the national high school exam
demotivate students to develop this important communicative skill. They tend to spend more time
practicing other language aspects such as grammar, vocabulary, and reading, which secures their
chances to achieve higher results in this pivotal exam and get to their dream universities.

The dissimilarity between teaching and assessing speaking skills gives rise to the low quality of
speaking lessons, and little motivation for students to master this important communication skill.

5. Inadequate equipment and facilities

In many schools, there are not enough classrooms (e.g. interview rooms, waiting rooms, language
laboratory) to organize formal speaking tests in the middle and at the end of the semesters. Besides,
the lack of equipment such as taperecorders, video recorders, role-play props, computers and projects
is also mentioned by in-service teachers, which discourage them from holding regular speaking tests.

6. Insufficient support from administrators

Administrators of high schools have not really paid attention to testing and assessing English
speaking skills; therefore, there are still lack of proper investment in facilities, appropriate arrangement
of testing schedules, as well as remuneration for teachers who are examiners in speaking tests.
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Suggestions to boost the quality of speaking assessment in High Schools in Vietnam.

From the difficulties that in-service teachers encounter, here are some suggestions to improve the
quality of assessing speaking skills at high schools in Vietnam:

1. Regularly organize training courses/ seminars /workshops / conferences

Training courses should be held regularly to provide in-service teachers fundamental principles
in testing and assessment in general and speaking assessment in particular. The training courses should
mainly focus on the following points:

a. How to design speaking tasks

In the training courses, trainers should clarify different speaking task types, so in-service teachers can
design suitable tasks to their students’ abilities. Open-ended speaking tasks (such as description,
narrative, instruction, comparison, explanation, justification, prediction and decision tasks) guide the
discussion but allow room for different ways of fulfilling the task requirements. They typically call for a
stretch of talk, which can be either a number of turns between speakers or a single long speaking turn.
Structured speaking tasks (such as reading aloud, sentence repetition, sentence completion and factial
short-answer questions), in contrast, specify quite precisely what the examinees should say. They typically
call for limited production, and often it is possible to give an exhaustive list of acceptance responses.

In the teacher training courses, the issue of task difficulty should be discussed carefully.
Difficulty is not a direct characteristic of tasks; rather, it is the sum of task characteristics and the
conditions under which someone performs the task in relation to the person’s ability in the skills that
it requires. (Luoma, 2009) We want syllabuses to proceed from easier tasks to more difficult ones to
support learning, and we want parallel versions of a test to have equally difficult tasks to be fair to all
examinees. There are some factors that might affect task difficulty including task familiarity, cognitive
complexity, and planning time (Brown and Yule, 1983). The more complex the language that the
speakers need to use, the more challenging the task. Thus, if there are several picture-based narrative
tasks that are intended to be parallel, the developers should check that each picture sequence involves
a similar number of characters and events to make the tasks more comparable.

Apart from discussing how to design test items, task-related documents and materials also play
an important role in developing a speaking assessment. These include:

+ the rubric and the instructions to examinees;
+ the task materials, which the examinees use while performing the tasks (if relevant);

+ an interaction outline, which gives guidelines or scripts for examiners about the content and
wording of questions or prompts;

+ plans and instructions for administration.
(Luoma, 2009)
b. How to develop speaking rating scales

In-service teachers should be instructed to design their own speaking rating scales. The number
of levels that a scale will have is one of the central questions in scale development. The more levels
there are, the more specific the feedback will be, and the easier it will be to show progress, for example,
from the beginning to the end of a semester of language classes. The basic rules for writing good skill-
level descriptors is that they should be brief, clear, definite, and comprehensible independently,
without reference to other descriptors (Council of Europe, 2001). Scales should be user-friendly both
for people who are reading a scale for the first time and for assessors, who may use the scale as a
reference during the assessment process. Simple wordings and sentence structures help readers
understand the descriptors more quickly and easily.
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In the teacher training sessions, examples of speaking scales should be analyzed in details, which
facilitates in-service teachers in designing their own ones. Trainers should explain the differences
between holistic and analytic rating scales with specific illustrations. For example, the Finnish
National Certificate scale (National Board of Education, 2002) is a holistic scale with six levels.
Holistic scales express an overall impression of an examinee’s ability in one score. When holistic
scales are used as rating scales, the raters may be asked to note several different features in the
performances or pay attention to overall impression only.

Table 1: The National Certificate descriptive scale (National Board of Education, 2002)

Speaks fluently with few if any non-native features, such as a foreign accent. Is capable of
expressing even subtle nuances of meaning with precision, and also makes varied and
6 | appropriate use of idiomatic expressions. Is able to describe even a complicated topic and to
include sub-themes in the description, to develop different viewpoints and to bring the
presentation to an appropriate conclusion.

Speaks fluently without frequent obvious need to search for an expression. Delivery
characterised by naturalness, coherence and appropriate length. Is able to present a clear and
detailed description of even a complex topic. Can use idiomatic expressions and everyday
expressions, and is able to express nuances fairly well.

Copes fairly well even in less familiar speech situations. Makes a distinction between formal and
informal registers, at least to some extent. [s able to present and justify an opinion comprehensibly.
Is able to talk about and describe sights, sounds and experiences. Is obliged only rarely to use
circumlocutions in everyday communication because of inadequate language proficiency.

Copes with the most familiar speech situations and is able to take the initiative in everyday
language-use situations. Speech may be quite slow but there are few unnatural pauses. Is
comprehensible despite transferring native or foreign language structures and vocabulary to the
target language. Pronunciation may clearly deviate from target language standards.

Copes with routine speaking situations that require a simple exchange of information.
Nevertheless, the speaker’s language proficiency considerably restricts the range of matters that
can be dealt with. Successful communication of a message presupposes that the interlocutor is
willing to help the speaker in forming the message. Pronunciation may deviate clearly from the
target language norm, thus requiring special effort from the interlocutor and impeding
successful communication.

Is able to ask and reply to simple questions dealing with immediate everyday needs. Can make use
1 | of simple polite forms. Copes with the very simplest speaking tasks, but communication is slow
and very fragmented. Often obliged to resort to nonverbal means in order to be understood.

Regarding Analytic Rating Scale, the marker makes an assessment with the aid of a list of
specific points. For example, in a test of writing the analytic scale may include a focus on grammar,
vocabulary, use of linking devices, etc. Here is one example of analytic rating scale from The
Premilinary English test (B1), one of the Cambridge English exams.
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Table 2: The Premilinary English test (B1)

Int ti
B1 Grammar and Vocabulary Discourse Management Pronunciation nterac |v§ .
Communication
5 Shows a good degree of control | Produces extended stretches Is intelligible. Initiates and
of simple grammatical forms, of Ianguage d.espite Intonation is responds appropriately.
and attempts some complex some hesitation. . -
X generally appropriate. Maintains and develops
grammatical forms. . . R
Contributions are relevant ) the interaction and
. i o Sentence and word stress is )
Uses a range of appropriate despite some repetition. negotiates towards
i generally accurately placed. X
vocabulary to give and an outcome with very
. Uses a range of . i
exchange views on K i Individual sounds are generally | little support.
- ) cohesive devices. .
familiar topics. articulated clearly.
4 Performance shares features of Bands 3 and 5.
3 Shows a good degree of control | Produces responses which are Is mostly intelligible, and has Initiates and
of simple grammatical forms. extended beyond short phrases, | some control of phonological responds appropriately.
) despite hesitation. features at both utterance and ) )
Uses a range of appropriate ord levels Keeps the interaction
vocabulary when talking about Contributions are mostly v ) going with very little
familiar topics. relevant, but there may be prompting and support.
some repetition.
Uses basic cohesive devices.
2 Performance shares features of Bands 1and 3.
1 Shows sufficient control of Produces responses which are Is mostly intelligible, Maintains simple
simple grammatical forms. characterised by short phrases despite limited control of exchanges, despite
Uses a limited range of and frequent hesitation. phonological features. some difficulty.
appropriate vocabulary to talk Repeats information or Requires prompting
about familiar topics. digresses from the topic. and support.
0 Performance below Band 1.

c. How to develop test specifications

The specifications contain the developers’ definition of the construct(s) assessed in the test, and
detailed definitions of the tasks and rating criteria to guide the development of comparable tasks and

the delivery of fair ratings.

The most detailed list of contents is found in Alderson et al. (1995), according to whom the

specifications should define:

e The test’s purpose

e language skills to be tested

e Description of the examinees

e language elements to be tested

e Test level

e test tasks

e Definition
framework for the test)

of

construct

(theoretical

e test methods

e description of suitable language course or
textbook

e Rubrics

e number of sections/papers

e criteria for marking

e time for each section/paper

e descriptions of typical performance at each level

e weighting for each section/paper

e description of what candidates at each level can
do in the real world;

e target language situation

e sample papers

o text-types

e samples of students’ performance on task

o text length

2. Build an active learning environment to develop students’ communicative competence

There is a need to organize extra curriculum activities that encourage students to speak English
more frequently. From that, they will develop the habit of using English everyday in different contexts

outside class, which helps to eliminate the fear of speaking tests.
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For example, an English language club or an English speaking zone is an ideal place for
English learners to use English outside the classroom setting. To be more specific, English clubs give
students opportunities to practicing English in a relaxed, informal environment, and to meet new
people, which can help to increase learners’ desire to practice and learn on their own. English club
holders should design different and interesting activities included: discussion, presentation and debate
in order to stimulate students’ participation. Let students think about as many English words as
possible related to a certain topic. Through the discussion and presentation activities, students have a
lot of opportunities to practice speaking and listening skills with teachers of English and with friends
who love English. Students also benefit from joining English Speaking clubs by gaining problem-
solving abilities, idea-expressing, presentation skills. Students will learn to work as a team and become
a good team player gradually when taking part in these activities.

Other extra curriculum activities should be organized such as class mag (Students collect or
compile English-language articles divided into categories, design their own products, and exhibit
products), photo exhibition (Students select, collect or draw pictures, make hand-made products
according to the given themes; name and write comments in English for their products); and a day as
a journalist (Students work in groups and make short clips/videos in English about good role models
in life, environmental problems or remaining social issues. These reports are posted on the official
social networking site of schools)

3. Encourage formative assessment

Teachers should be encouraged to use formative assessment due to the lack of time and resources
for the final speaking tests or the speaking part in the national high-school exam. Students’ speaking
abilities can be assessed throughout class activities such as group discussion, presentation, and role
plays. Teachers can give feedback on students’ performances in terms of pronunciation, fluency,
coherence, grammar, vocabulary, or discourse management, instead of just using marks or grades.
Since then, students can clearly understand their strengths and weaknesses, and then improve their
speaking skill during the course.

4. Support from administrators of schools and the national language project

The way a speaking assessment is administered influences the examinees’ experience of the test.
In formal tests, the standardization of conditions is important, and the administration procedures are
likely to be monitored as part of the quality control procedures for the test. Therefore, there is a need
in the support of school administrators in arranging time for speaking tests and providing necessary
resources, including:

e Rooms (e.g. interview rooms, waiting rooms)

e Equipment (e.g. tape recorders, video recorders, role-play props)

e Personnel (e.g. interlocutors, administrators/assistants, technical assistance)

e Time (i.e. how long the various people and material resources need to be available)

Making sure in good time that all the resources are available helps the actual assessment situation
flow smoothly. Besides, financial assistance should be considered as well. The national language
project should organize regular teacher training sessions in order to provide in-service teachers
necessary knowledge and experience related to speaking assessment.

In conclusion, the way forward in speaking assessment is through action, reflection and reporting.
We can learn more about assessing speaking by arranging tests and analysing what we are doing while
developing, administering and using them.
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